BFS:Research Best Practices
Can we do it the RIGHT way?


How similar to the research situation is our situation?  If our situation is not the same, can we still implement the practice (gold-standard/non-negotiables) with fidelity?

	Critical Component

How does this component contribute to the overall outcome of this practice?
	“Gold Standard” for Implementing a Critical Component

What would you see when this component is implemented well?
	Acceptable Variation for Implementing a Critical Component

What adaptations are acceptable/contextual without losing value?
	Unacceptable Variation for Implementing a Critical Component

Define the boundaries of unacceptable implementation.

	Reduces recidivism for aggressive behavior

	School uses the BFS’s four Reflection questions as provided.

Reflection coach and student work 1:1 completing one question at a time.
Reflection coach helps student edit/refine answers to reach full effectiveness.

Reflection coach reinforces positive behaviors (e.g., effort, honesty, courage) throughout reflection process.
Student responds to only one question at a time and does not move on to next until after the reflection coach has reviewed their response and instructs them to do so.
Student identifies three alternative behaviors they will use when they have a similar problem or goal in the future.

	School may pilot an additional question on a separate sheet of paper if it is congruent with the BFS philosophy and current research.

Reflection coach may work with a groups of 5-8 students in one room.
Student may dictate answer to reflection coach and reflection coach scribes for the student leaving our unnecessary verbiage.
Student may complete Reflection Form over one or more work sessions.
	School re-words, re-orders or modifies question content.

Reflection coach allows student to complete all questions on form without reviewing answer to each question.
Reflection coach and student simply talk through questions without having answers written down.

Student takes form home to complete as homework.


The Reflection Form has four primary questions, and each one focuses on a critical aspect of self-awareness and skill development: 

1. What did you do? 
This question encourages students to take responsibility for their actions by acknowledging, in behaviorally specific language, what they did. Ask them to begin their response with the word, “I” and fully describe what they did and said. For example, “I called Jessie a stupid jerk and knocked the books out of her hands. I laughed at her and told her if she ever got in my way again I would kick her butt.” If the response includes statements that attempt to justify, minimize, or rationalize their behavior, ask the student to cross those sections of the response out, explaining that the goal is to focus only on what they did, not the reason why or what the other person did. These things can be discussed at another time, after the disciplinary consequence has been served. 

One of the ways that youth who bully avoid feelings of guilt or shame is through “moral disengagement” (Bandura, 1991). Following are some examples of mechanisms of moral disengagement: 

• Moral justification: Justifying one’s actions on a moral ground (“He hit me first.”) 

• Blaming and/or dehumanizing the mistreated person: (“She deserved it. She’s just a ____!”) 

• Displacing or diffusing responsibility: (e.g., “She made me do it.” “It’s a stupid rule, anyway.”) 

• Disregard or distortion of consequences: Negating the harmful impact of one’s actions (“They didn’t hit their head that hard! It was no big deal.”) 

• Euphemistic labeling: Sanitizing language in order to detract from the harmful emotional impact (e.g., “It was just in fun” or “I was only kidding around.”) 

• Advantageous comparison: (e.g., “It wasn’t as bad as what other kids were doing.”) 

If one is morally disengaged, they are free of feelings of responsibility; therefore, it is important that the Reflection Coach be alert to mechanisms of disengagement and holds the student accountable. Work with them until their responses fully describe what they did without any additional language minimizes or deflects their responsibility.
2. What was wrong with what you did? (i.e., who did you hurt? How do you know you hurt them?)

The purpose of this question is to deepen their sense of responsibility and to develop empathy by fully describing the ways in which the target of their action was harmed, or could have been harmed. Sometimes a student responds to this question by saying something like, “I broke the rule of respect.” This is a form of euphemistic labeling, “It was only a rule! So what?” By accepting “I broke the rule of respect” as a satisfactory response to “what’s wrong with what you did,” an important learning opportunity is lost. It allows students to distance themselves from empathically feeling the harm they caused the other student. Rules are impersonal. Peer aggression is very personal. It is not about rules; it is about feelings and relationships. For real learning to occur from this question, it is essential to help students think about the way their behavior physically or emotionally hurt someone (e.g., embarrassed, humiliated, frightened, etc.). A more acceptable response to this question would be, “I hurt Jessie’s feelings when I called her a stupid jerk and laughed at her. I could tell because I saw her face turn red and tears in her eyes. I embarrassed her in front of other kids.” 

3. What problem were you trying to solve or what was your goal? 
This question helps students identify the underlying motivation (i.e., their positive intent) for their aggressive actions. This is one of the most difficult questions for students to respond to on their own. People are not generally very reflective regarding the motivation for their actions––especially children and adolescents. However, it is one of the most important questions we can explore with students of all ages in terms of helping them learn and change their behavior. If they cannot identify the goal or problem that motivated their choice to do something aggressive, it is unlikely they will have the self-awareness needed to do anything differently in future situations when they have a similar goal or problem. There will be no transfer of learning. 

It can be helpful to explain that everything we do has a positive intent, even when what we choose to do is counterproductive or harmful: “We may be trying to get someone to pay attention to us, to stop doing something that is bugging us, or sometimes we are just very upset about something––perhaps we feel angry, jealous, humiliated, or hurt about something someone did. These are all normal, human feelings, but sometimes our choices about how to respond, create more problems then they solve. The purpose of this question is to help you understand what was going on with you, or what your goal was, so you can make better choices in the future. Do any of those things sound like what might have been going on for you?” 

It is important that we help students identify goals we can honor. When a student identifies a negative goal, such as revenge, help them identify the underlying problem that is motivating the desire to get even, and reframe that as their goal. For example, a student might want to get even with a friend who spread a hurtful rumor about them. Revenge is not a goal we can honor; however, we can honor the goal of dealing with feelings of anger and betrayal. 

4. What will you do in the future when you have a similar problem or goal? (How will you solve that problem or reach that goal without hurting someone?) 
This question can help students discover alternative ways to deal with similar situations in the future, ideally three alternative ways. Restate the goal or problem and then ask the student for three ideas of how that goal could be achieved or that problem could be solved without causing harm or getting into trouble. In order to encourage learning, avoid giving suggestions until the student has contributed at least one, and ideally two ideas. Check to make sure the ideas are likely to be effective with regard to meeting the goal or solving the problem. Veto any inappropriate ideas and explain why. Have the student identify their first, second, and third choices. If it is not possible for the Reflection Coach to arrange for a follow-up contact to check and see how things are going, have the student identify someone they could go to for support.

STRATEGY STATEMENT:


Reflection coach will use reflection questions with students to help them accept responsibility for behavior, build empathy and learn appropriate alternative behaviors
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